The ownership of Aboriginal knowledge and the Aboriginal perspective presented in school curriculum is always with Country. A number of preservice teachers were taken to a sacred story, "Gulaga a Living Spiritual Mountain," to participate in an elective subject to engage in respectful reciprocal relationship with Country. The spirituality of Country is unknown to many preservice teachers, consequently the concept of Country as teacher in a respectful reciprocal relationship was unfamiliar. Engaging in Aboriginal ways of knowing, learning, and behaving provides an opportunity for preservice teachers to initiate a relationship with Country to respectfully implement Aboriginal perspectives in their own teaching. This article not only examines how preservice teachers developed a relationship with Country, but also importantly demonstrates how a relationship between Country, researcher, all the participants, and the research can inform respectful behaviour in reculturalising Aboriginal perspectives. 
maintain the voice of researcher and Country. The elective subject was designed to engage the preservice teachers in a localised Aboriginal way of knowing, learning and behaving. The Yuin localised approach went beyond the Western colonial educational policy structures imposed on mandatory Aboriginal Education core subjects that are now part of the majority of preservice teacher education programs in New South Wales. This paper explores spiritual connections when preservice teachers are exposed to Yuin ways of knowing, learning and behaving. The term spiritual for the context of this paper is not intended in a religious manner. Spirituality from my current Yuin position is an appreciation of everything that is inherent of Country, a connecting energy that provides oneness of being. Therefore to diminish spiritual damage, the paper will focus on the building of spiritual connections between Country and preservice teachers. This differs from an approach and paper concentrating on the preservice teachers that resisted forming spiritual connections or who interpreted Country in terms of colonised aesthetic notions of the beauty of the South Coast of NSW.
Aboriginal approaches to research should be story (spiritual) based and not founded solely on Western theoretical positions (McKnight, 2013; Black, 2011) . Smith (2012) advocates for important elements of Indigenous research that connect with, and differ from Western research agendas. The connection is the 'good' created for society by Indigenous and Western research agendas. While the difference is the use of specific terminology in Indigenous research such as healing, decolonisation, spiritual and recovery Smith, 2012) . The research focus in this paper is therefore subjective and interconnected because Country, the Aboriginal researcher, all participants, the entirety of the research and the elective subject are relational. Wright, Lloyd, Suchet-Pesrson, Burarrwanga, Tofa and Bawaka Country (2012) , describe their research as co-becoming with Bawaka Country as "knowledge generated with humans and nonhumans at, through and with Bawaka i .
Bawaka is in our stories, and our stories are in Bawaka" (p. 53). Research as story from my localised Aboriginal position derives from Yuin Country, as this is where Aboriginal knowledge production takes place in a oneness of knowing and learning. The holistic Aboriginal approach or oneness relationship to the research, the elective subject and the writing of this paper is dynamic: 'it' has its own life. Country decentres the human authorship privilege of overseer, creator, controller, implementer and owner to provide opportunities to reimagine and co-create how we think about and practice knowledge (Bawaka Country, Suchet-Pearson, Wright, Lloyd and Burarrwanga, 2013) . The important understanding to be instilled in a respectful reciprocal relationship with Country as teacher and writer with teachers and readers is that the localised Aboriginal Country maintains ownership of the knowledge, approach and process.
The localisation of Aboriginal knowledge and doing is paramount to deproblematize preservice teachers' interaction with Aboriginal perspectives.
The preservice teachers in this study did not learn to teach Aboriginal culture but unearthed their own initial interconnecting spiritual story with Country. Indigenous ontology of 'co-becoming', "this is a deeper ontological commitment, to really, really take seriously our existence as part of the world" (p. 188), as we are of and are Country.
From a mandatory Aboriginal Education subject to an elective subject
In 2005, the NSW Minister for Education and Training finally, after many decades of lobbying (Mooney, Hals, & Craven, 2003) , made the decision to mandate Aboriginal Education in all NSW Teacher Education Institutions.
This was in response to the many National reports and reviews (Craven, Halse, Marsh, Mooney & Wilson-Miller, 2005 , Hughes 1999 , McRae et al 2000 , Mellor and Corrigan, 2004 Aboriginal education and perspectives needs to be initiated through the whole "process, values, protocols, systems" (Lowe & Yunkaporta, 2013, p. 3) of engaging with the Aboriginal Country's cultural families and communities. If we were to incorporate such an approach into the mandatory subject, the respect protocols that are required and the physical numbers of preservice teachers would place further stress on Aboriginal members from the community who are already overworked in supporting and challenging
Western educational institutions and practices. I would argue that a number of processes, protocols and funding procedures need to be implemented to counteract these restrictions, but this is not the purpose of the paper. 
Researching an Aboriginal Education elective
A research study was designed around this elective subject, with the explicit aim to investigate the preservice teachers' learning journey in Aboriginal ways of knowing, learning and behaving. I, as an Aboriginal man, have been immersed in this way of learning and engaged in a 'reading' of the data, as I would have 'read' the teachings from Country; seeing or reading Country talk without voice (Harrison & McConchie, 2009 A yarning (Bessarab & Ng'andu, 2010) method was also utilised in the elective subject to help the yarning and storying process to be understood and develop as a teaching skill. Developing an understanding of yarning and storying helped the preservice teachers to produce deep and rich data to verify what was happening to their everyday lives in relation to learning from Country. To achieve this, the Aboriginal researcher, together with a paid research assistant who had experienced a cultural visit to Gulaga, conducted pre and post elective group yarning discussions and the Aboriginal researcher examined the stories (Smith, 1999 ) that each preservice teacher told of his or her connection to Country. The preservice teachers' stories were shared in a group situation before conducting the post elective subject group yarning discussion. A Western thematic analysis was also employed to assist in identifying themes in the data and Mingudhuga yarning is about settling into each other's spirit. For example, in the pre subject interview, the preservice teachers did not really know each other and seemed to find it more difficult to connect on such a deep level so that yarning was limited. As Block (2009) describes "our isolation occurs because Western culture, our individualistic narrative, the inward attention of our institutions and our professions, and the messages from our media all fragment us" (p. 2). In the post subject interviews, I observed a more unified group that were more comfortable with each other to share what they felt.
Preservice teachers commented after the field trip that they felt like they know belonged to a little class community (McKnight, Observation notes).
This was also evident in the length of the preservice teachers' responses and the greater depth in expressive language to describe what they had learnt.
Storytelling: Preservice teachers' Story
One of the assessment tasks for the elective subject was the construction of a story about the preservice teachers' experiences and understandings of forming a connection with Country. The story could be presented as either an artwork, written story, poem, song or dance. This task was pivotal to the research as it provided a snapshot of what occurred in the preservice teachers' learning journey as they thought through what it meant to teach an Aboriginal perspective drawing on Aboriginal pedagogical approaches.
Analysing the data
My Aboriginal understanding of Gulaga's storying allowed me to identify the ways Gulaga's stories worked as teacher in the preservice teachers' use of language in their yarnings and storytelling (McKnight, 2013) . A thematic analysis was also used to work with the 'Yuinised' methods to show the patterns of language similarities or themes within the preservice teachers' stories and yarning discussion responses.
The preservice teachers' learning journey
The analysis of the preservice teachers' storying identified three key points.
Firstly the analysis of the data identified a clear shift in the preservice teachers' use of language in their knowing and appreciation of Yuin Country.
Secondly the analysis demonstrated how Country was active through the sharing dynamic to produce intertwining cyclical relationships. The third key point focused on the shift from telling a story, to the teaching skill of respectfully sharing a gift of knowledge in relationship with Country.
Recognising and appreciating Country
The preservice teachers' answers, in the pre elective subject focus group discussion, to the initial question, "What does the term Country means to The following statement clearly demonstrates another dimension to the preservice teachers' relationship with Country as that of teacher.
I think it is something that teaches us, we learn a lot from
Country, it has a lot of lessons it holds and imparts onto us. 
Sharing connections to Country
The analysis of the preservice teachers' stories reinforced the influence The matter of gender needs to be considered in more detail in this story as it is a way to deepen the understanding of Country and community partnerships. Country, like people is gendered and how gender is observed today is crucial in the reculturalisation of people with Country. While the question of understanding how gender was colonised is important to investigate, this was not a focus of the study. As such it is not explored in detail in this paper, but rather some key considerations are briefly explained to help the reader contextualise how gender can potentially be reculturalised.
The Mountain, Gulaga is female as she birthed the first Yuin people; this does not mean the Mountain is a woman's Mountain only. The story Gulaga holds is the Yuin Creation Story that involves both females and males. The colonised corruption of gendered understandings is how Country has been colonised further on a gendered level. As a male, I am also female as I come from the Mother; just as a woman is born of the Mother she is also male in her creation. The part of the experience that is influenced by gendered energy is how the storyteller relates his or her own story to the teachings on and off the Mountain. As a male my gender would have played a significant role in the experience and how the elective subject was taught. In this way the individual story teller's influence can be understood as having consequences for the overall preservice teachers' experience. Importantly, despite these influences of the storyteller, the important outcome is that the core concept of Country as teacher remains intact as the Mother is always put first: reculturalisation.
If reculturalisation is going to occur preservice teachers must be provided 
